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 We left off last time — we were talking about social development and we’re 

getting ready to kind of finish up again early childhood, the preschool years.  We looked 

at kind of an overview, some characteristics of preschoolers, and primarily focusing on 

the peer group.  And so today what we want to do is to finish up social development in 

terms of looking at friendships.  And this is the place where -- probably the first time 

when kids really begin to identify someone that they classify as their friend.  And clearly 

if you were to ask them, if you were to go into a group of preschoolers and you asked 

them who their friends were, in most cases they could identify who they are.  And again, 

particularly in centers it’s not uncommon for kids to kind of pair up in groups of two or 

three.  And it’s so funny to watch.  You know, one hasn’t arrived yet that morning and, 

you know, “I’m waiting for my friend, my friend Sam.  He isn’t here yet.”  And as soon as 

Sam shows — “There he is.”  I mean, they run to kind of greet each other and then 

they’re off to play. 

 So when we talk about friendships during, again, the preschool years, probably 

it’s more characteristic to say playmates.  Because really what determines who their 

friends are are their peers, the kids that they actually play with and interact with.  What 

we’ll see is when we move to the early elementary school years and then beyond, it’s 

really the place where those friendships take on a more intimate nature and take on 

some of the qualities that you and I might think of and characterize as being important 

to friends, you know.  But some of those characteristics aren’t that critical at this stage 

and what really tends to be more characteristic are those things associated with who 

they choose to be their playmates.  So what we want to do is simply look at, you know, 

roughly about five common characteristics of who their friends are or their playmates.  

 Preschoolers often will choose playmates that share certain physical qualities.  

And again, these are again just broad generalizations.  Can you think of particularly 

what aspect or physical quality would be important?  And it’s interesting.  You’ll see the 
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exceptions but they do tend to hold somewhat true.  What might be a physical quality 

that might influence who their friend or playmate might be? 

 [Inaudible student response] 

Gender.  And hold that one, because actually we’re gonna put that as a whole separate 

category by itself.  Because clearly — well, I’ll go ahead and put it up now — because 

clearly it is a physical quality.  Clearly from preschool, you know, right on up, you know, 

and even into adolescence until kids really begin to start getting interested in the other 

gender, they tend to segregate according to gender.  Now, you’ll see exceptions to that.  

But you go into a preschool class and you see who’s playing with each other.  Boys 

tend to be playing with boys, girls tend to be playing with girls.  And for some of the 

things that we talked about the other day, just in terms that they tend to prefer their own 

gender’s type of play and interaction.  But clearly gender is one of those characteristics. 

 What would be something else besides gender? 

 [Inaudible student response] 

Exactly.  Size.  Height and weight.  And why would that be — you don’t have to answer, 

but why do you think that would be?  They do tend to pick someone who’s fairly similar 

in terms of their size.  And you’ll see the exception, but —  

 [Inaudible student response] 

Yeah, to avoid intimidation.  They’re simply more comfortable with someone who’s 

about their same size.  Again, a familiarity, a commonality, a comfort level, than 

someone who’s really, really small or someone who’s really, really large or older, you 

know, so to speak.  And again, you’ll see those exceptions.  It’s interesting how we’ll 

see size.  And again, I think this is changing dramatically in our society and it depends 

upon early experiences.  But again, it’s not uncommon, you know, that kids will often 

choose similarities in terms of race sometimes.  And some of that may simply be the 

experiences and the opportunity to the exposure. 
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 My son — one of his best friends when he was young was an African-American 

boy but that’s, you know, who he was in class with and socialized with.  But even if you 

get into a group of — a very diverse group, you’ll still often see kids who often will play 

more frequently with someone again from their own culture or their own race.  And 

again, I think some of that is just simply familiarity and comfort level.  And a lot of that, I 

think, has to do with the situation and what’s encouraged and reinforced in terms of 

crossing over some of that.  But again, it tends to be things that we share in common 

that tends to draw at this age people together.  And again, physical size, gender. 

 Another thing tends to be common interest and, again, I don’t think that’s a big 

surprise.  Kids often will play with other kids who like to play the same things.  My son 

has always, from the youngest age, been interested in sports and balls.  I’ll never forget, 

he had a friend over — a peer over to the house one time, you know, who that wasn’t 

their thing.  And they just struggled to figure out what to do — you know, what to play.  

And so kids will tend to gravitate towards other kids that are into whatever it is that 

they’re into, and that tends to be who their playmates become and then who they very 

quickly identify as their friends.  For my son, it would’ve been more physical, sport kinds 

of things, or building something, you know.  He would have friends and they would build 

stuff together.  Other kids may be much more into drawing or painting, you know, or 

putting things together in terms of gluing things on paper and those kinds of activities 

which my son enjoyed but wasn’t as invested in that as he was in other activities.  So 

again, kids will tend again to move towards other kids that have common interests. 

 Another one — again, not surprising — is possession of interesting things.  Now, 

preschool friendships can be at some level fairly unstable.  And what I mean by that is 

that they may change pretty frequently.  And again, it’s not uncommon to see in a given 

day friendships start and end and come back together several times, you know.  One 

child is wanting to play a particular something and the other one doesn’t want to do it at 
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that point in time, and so the other child says what?  “You’re not my friend anymore.”  

“Well, that’s fine.  You’re not my friend, either.”  And so then they go off and they do 

their own thing, and then pretty soon they decide they want to do the same thing, and 

then what do they say?  “You’re my best friend,” you know, and then they’re back 

together. 

 One of the things that I’ve seen happen on more than one occasion is someone 

who often is not within the inner circle of a particular group of friends becomes a part 

momentarily of that inner group because of something that they have access to, you 

know.  One of the reasons why a number of child development centers don’t allow other 

kids to bring their own toys to the center is why?  And there are a lot of reasons.  Can 

you think of a reason? 

 [Inaudible student response] 

The own may not want to share, or that would create everyone wanting to play with 

whatever that is. 

 I’ll never forget — and I don’t remember now if the policy got changed after that 

or before — I mean, obviously not before — and a lot of times kids have brought 

something and they’ve been able to bring it kind of for a show-and-tell time and then 

they had to keep it in their cubby.  But this particular boy — and he was not a boy who 

was particularly well liked by the other kids.  He tended to kind of play more alone than 

anything else.  And this particular day he had — and this was a number of years ago, so 

this would’ve been today not a novelty.  At that point it was a novelty.  But one of those 

motorized cars with the remote control.  And on this particular center that I was at, we 

had -- in the outdoor play area there was this hill, you know.  It went from the ground 

down and it was a hill that went up, and then there was a playing platform up above as 

well, you know.  And so he brought that motorized toy and they were on their way 

outside, and what did all the other — and in this case it was — all the other boys say?  



CFD 155 Lecture 14 5 

What would you guess?  “I want to be your friend” or “I am your friend,” which basically 

was a statement saying what?  “I want to play with your motorized car.”  

 And it did happen.  I mean, he brought this vehicle and he was running it up and 

down the hill, and all these other boys gathered around, and they’re all wanting to play 

with it and the way to get to play with it was to explain to him that they were his friend.  

And they were sure not his friends the day before or the day before that.  But again, 

they were fascinated by that item and wanting to play with it.  And it created so much 

chaos around that toy that the teachers then had the boy put the boy in the cubby.  And 

what do you think happened to those new formed friendships?  They went away almost 

as quickly as they formed.  He no longer had access to that particular item.  You know, 

they didn’t share some other things in common and then pretty soon things went back to 

what had been more of a typical pattern.  He didn’t really necessarily have someone to 

play with and everybody else was doing something else.  So again, one of the things 

that will tend to draw kids together is to possess something that’s of interest. 

 And finally one thing is other children’s behavior.  One of the things that isn’t 

really a characteristic or a key for choosing friendship at this stage is popularity.  I think 

popularity as we understand it tends to become more characteristic when we hit the 

school-age years and what begins to happen in school environments.  But kids clearly 

show a preference for other kids but it’s not really based on popularity as much at this 

age as it is the behaviors of the other child.  And what we tend to find is that kids who 

demonstrate more pro-social behavior tend to be better liked by other kids, and I think 

that makes sense.  Kids that tend to be nicer, kids who are more willing to share, kids 

who give positive feedback to other kids, that are reinforcing in positive kinds of ways, 

are kids that other kids tend to like and like to be around.  Kids that are overly 

aggressive are not kids that other kids tend to enjoy as much. 

 Now, what you will find and we’ll find this to be even more characteristic of the 
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elementary school years — you know, kids who are over-aggressive, who do they tend 

to interact with?  And you’ll see this to some extent even in the preschool years but 

much more characteristic of middle childhood.  Because the really aggressive kids often 

do interact with other kids. 

 [Inaudible student response] 

Could be those that are easily intimidated or they tend to spend a lot of their time with 

the other overly aggressive kids.  Of which you get two or three overly aggressive kids 

interacting together, you know, and you spend a lot of your time moderating their 

activities, you know.  But kids who are really quiet — not shy, but not as active, just kind 

of more easygoing tend to not be drawn to other kids who are high energy, high active 

and particularly aggressive, you know.  

 My son is kind of one of those — he’s high energy in terms of active, but he’s not 

real loud.  He’s much kind of quieter, plays quieter, unless he gets around a child who 

tends to be more the other way.  And what I’ve always found is my son has almost 

always been drawn to other kids that had similar temperaments.  Kids tend to be more 

comfortable around kids that share a common temperament.  He has a friend over to 

the house now — they’re out of school today, you know — and it’s interesting how well 

these two get along.  And part of it is the fact that they just have such very similar 

temperaments.  They’re very easygoing.  Together they’re not real loud.  They’re busy 

in doing things but they’re just kind of more go-with-the-flow, easy flowing — you know, 

and they’re real easy to supervise because they tend to always be really cooperative 

and really compliant and they enjoy each other.  He’s got some friends that have 

different temperaments and it’s more challenging, you know.  They’re good friends and 

they play together, but clearly their interactions are different. So again, children’s other 

behavior and the behavior of the other child will influence who they show a preference 

for wanting to spend time with. 
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 So again, when we think about friendships, we begin to identify friends and it’s 

not uncommon for some of them to continue those friendships right on in — again, if 

they live particularly in a small community and they end up going to kindergarten 

together, and there’s not a lot of kindergarten classes, and, you know, they’re in the 

same class, to maintain those relationships that over time may grow to be more 

intimate, more personal.  But at this point, primarily playmates based on these five 

characteristics. 

 All right.  What we want to do now is shift gears and begin to take a look at the 

final domain.  We have looked at physical, we’ve looked at cognitive, we’ve looked at 

some aspects of social.  And again, we’re just hitting high points because there’s simply 

not enough time to cover everything that we could in any one of those areas.  And so 

now what we want to do is take a look at emotional development.  And we’re gonna look 

at emotional development at this stage of life in regards to two things.  And again, 

they’re both things we have identified in that domain.  We want to take a look at 

Erikson’s psychosocial stage and then what we want to begin to do is talk about self-

concept.  Again, self-concept begins at the beginning of life but begins to become easier 

to understand and characterize at this stage of life.  And then we’ll continue to talk about 

self-concept at every stage following that. 

 So first we want to take a look at Erikson.  Now, one of the common errors that 

happens is we often get Erikson and Piaget confused.  So we’re shifting theorists now.  

We’re going to go psycho social.  Can anyone remember what the two previous stages 

have been, during the first stage in terms of infancy?  Again, looking at Erikson. 

 [Inaudible student response] 

That’s Piaget.  We’re jumping gears.  And again, it’s the common thing that students do 

and it’s so hard to get these two separated.  That’s why I kind of re-quiz you all the time 

because it’s so easy to do exactly that.  And you’re exactly right.  That is correct for 
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Piaget.  But we’re going psycho social now.  Anyone remember? 

 [Inaudible student response] 

Excellent.  Trust versus mistrust.  And again, remember Erikson said, you know, that 

how we resolve the outcome of this stage will impact the next stage. 

 Anyone remember what the second stage was?  Kind of characteristic of — it’s 

more than one year, but we kind of think of the 2-year-old. 

 [Inaudible student response] 

You’re mostly there.  It is autonomy on one end, doubt on the other end but not self-

doubt but — anyone remember?  Shame and doubt.  Autonomy — and again, in that 

stage we talk a lot about it was that first major thrust, you know, towards independence 

of which then kids are beginning to exert their independence, wanting to have more 

control over their lives.  And if they’re allowed to do that, they begin to develop — start 

to build that foundation for self-confidence, you know.  But if they try things or allowed to 

try things, then they begin to internalize that they are what?  Which is where that shame 

and doubt comes from.  Incompetent or not capable of doing it.  Or if I try things and I’m 

made to — if I’m ridiculed for what I did or how I did it, then I may begin to feel bad 

about ever even attempting to do it, you know.  So again, the ideal is that when I come 

out of this stage, that I’ve developed a positive sense of independence or autonomy 

which then lays the foundation for Erikson’s third stage. 

 Now, the third and fourth stages I think are the most difficult for students to 

remember.  I think part of it is because they both start with an I.  They have to work 

really hard not to get these confused ‘cause it is the common error.  But this one is 

talking about initiative versus guilt.  Again, that first I.  Now, initiative, I think, is 

characteristic of this age group and we’ve said this just in terms of characterizing 

preschools in general.  Again, it’s that natural desire to learn.  It’s that kind of innate 

push to want to explore their world and understand their world.  They’re intuitive, they’re 
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inquisitive, they’re curious, whatever word you want to use.  And so there is — you 

know, particularly if they’ve come out of the previous stage with a sense of autonomy, 

then they’re gonna be more geared to continue this push for initiative. 

 And here’s what we begin to see is them beginning to initiate more things on their 

own.  Now, if they come out of the previous stage, you know, where they’ve developed 

a sense of self-doubt or a sense of a lack of feeling good about themselves, they’re 

gonna be less inclined to be willing to take that initiative for fear that they’re gonna be 

ridiculed or rejected, not accepted, or criticized, you know.  So again, if we’re coming 

out of a positive outcome of the previous one, we’re gonna be more inclined again to be 

willing to again to initiate.  And that’s where we get the initiative versus guilt. 

 Now, characteristics of this stage.  Number one, the stage is marked by an 

increasing desire for independence.  This will be a common theme.  Because what is 

our ultimate goal, you know, if I was a parent, for my child?  The ultimate goal when 

they become a young adult.  Be able to take care of themselves.  Exactly.  So that they 

really are independent — you know, responsible.  And so we see a major thrust at that 

2-year-old period.  But what we’re gonna see, which is not a big surprise, increasing 

desire to want to become more and more independent until we get to that place to 

where I now move into adulthood and indeed I am now given — not only given the 

freedom but expected to now be able to function independently. 

 So again, we saw with the 2-year-olds kind of a major push and it was really the 

first place where we begin to see this major desire or push to want to be independent, 

and this continues but probably is not as drastic or dramatic because we will have 

already kind of come through that 2- into the 3-year-old period.  But clearly there is a 

desire for increasing independence.  One of the places we see that is striving to meet 

their own needs and making their own choices.  And again, they’re wanting to do more 

on their own even than they did in that toddler stage.  And then clearly one of the things 



CFD 155 Lecture 14 10 

they’re wanting to do is to have more desire to be more like adults. 

 Now, can you think of — again, we’re thinking about 3-, 4-, and 5-year-olds.  Can 

you think of some examples of a preschooler — some of the things that they would 

strive to do either because they just want to be able to do it on their own and have more 

control over their life and/or their desire to be more like the adult models in their lives?  

And you really begin to see it much more even at this stage than you did the previous 

stage.  Just some things that this age group likes to do. 

 [Inaudible student response] 

Dress themselves for sure.  And not just an issue that may have been young kids who 

are wanting to pick out their own clothes.  They now want that next step of not only 

picking out my clothes or choosing my clothes, you know, but also that whole role of 

being able and being capable of dressing myself or at least as much of that as I can do.  

 What are some other things that exemplify kids’ desire to be more adult-like? 

 [Inaudible student response] 

Excellent.  Again, one of the things you see — and we’ll talk more about this in a 

moment.  There are ways that we can assist with that, but, you know, breakfast.  They 

want to pour their own milk, they want to pour their own cereal.  They don’t want 

someone else doing that for them. 

 A couple of other quick examples, things that a preschooler would likely want to 

do.  Makes ‘em feel grownup like an adult.  And one of them changes about the time 

they hit school.  And it’s not one thing; it’s really a group of things.  Preschoolers love to 

help out around the house and I think some of that is because it does what for them?  

Makes them feel like a big person, you know.  Because I’m doing a big person task.  But 

can you think of some examples?  I know specific ones out of my own experience.  

What are some of the things that preschoolers love to do?  Set the table.  Sweep.  And 

if they are ever given an opportunity to, they want to run the vacuum sweeper, you 
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know.  And they love to be able to push that vacuum sweeper with it running. 

 What else?  A couple of other things.  Mine wasn’t into setting the table as much 

as was fascinated with the dishwasher.  Wanted to put dishes in the dishwasher and 

wanted to take dishes out of the dishwasher, and then try to put them on the shelves, 

you know.  The other thing which I found intriguing and probably the thing he most 

enjoyed doing — and that one really went by the wayside — was trash.  He was just 

fascinated with emptying stuff in the trash basket, you know.  He would go around the 

house, he would take the little trash baskets, dump ‘em into the bigger one.  He just 

thought that was so neat.  Now, he’s almost 13 and I don’t know that he ever empties 

the trash anymore without being guided or directed to do that. 

 Can you think of a couple other things that this group loves?  There’s another 

major one. 

 [Inaudible student response] 

Yeah.  And again, feeling like a much older child.  It’s not the one I was thinking of, but it 

clearly is a good example in terms of wanting to do an older child’s homework and 

participate in and do that.  The other one I was thinking of is helping cook.  This age 

group loves to help cook and they want to do it all.  I mean, two of the things that my 

son wanted to do — and he now can — but was crack eggs.  He wanted to crack eggs.  

The other thing that he just was fascinated with was the beater.  I remember when he 

was 4 or 5 years of age — and they’re at the age when with some help they can do that.  

And so he was up there on a stool and we were mixing something in the bowl, and I 

was right there, you know, by him.  He wasn’t really doing anything but holding the thing 

and it was going around in the bowl, you know.  

 And so then I made the classic mistake of saying that it was done.  As soon as I 

said it was done, I was not quick enough to turn it off.  I said done and the beater came 

out of the bowl, of which all the batter on it went flying everywhere before I had time to 
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shut it off.  If I had shut it off and then said done, we would’ve been fine, you know.  But 

he just pulled it right out and I mean — ‘course he thought that was kind of funny.  Not 

now, but I mean at that age, he was just fascinated with — you know, in the kitchen, 

wanting to help cook or stir or beat something.  Like I said, he was really fascinated with 

wanting — he just wanted to crack those eggs, you know, on the side of that bowl. 

Unfortunately, if he would’ve, we would’ve had eggshells and probably everything else 

in the world in there. 

 But there are lots of things.  Again, helping out in — my son also again — I only 

have the one boy — but if I was working on a project around the house with tools, 

wanted to help with the tools.  Not only just hand the tools, but he wanted to either work 

the wrench or work the screwdriver or do something, and was convinced he could get 

that screw undone.  Or hammering.  Loved the thought of hammering something. 

 [Inaudible student response] 

Clearly, and to do that on their own.  Because by this time most kids are now past the 

toilet training kind of stage.  And it’s funny to see, particularly when they’re wanting 

maybe more privacy — you know, closing the door and doing that all by themself.  And 

again, it’s a major sense for them of accomplishment and being able to do something.  

And again, you hear a lot, you know, “I can do this” and “I can do this myself and I want 

to do it myself.”  You start to see that in younger kids but it really begins to kind of 

escalate at this age group, wanting to do more and more on their own. 

 Another characteristic is they begin to formulate and they’re capable of 

formulating a plan of action and carrying it through.  And again, you see this more 

characteristic in their play.  We’ve talked a lot about some of the characteristics of play 

in the cognitive domain discussion.  Can you think of an example of what this would 

look like?  What is something that would illustrate their formulating a plan and following 

through on it?  Anyone think of an example?  And this is different than what — and you 
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see it in their play and it would be different than again — you know, watching younger 

children — you know, toddlers.  They may do some of the same play activity, but we 

don’t see the intentional plan of action.  Anyone think of an example? 

 What about with blocks?  What will you find with preschoolers around blocks, do 

you think, that would illustrate plan of action? 

 [Inaudible student response] 

Yeah, or even at this age group it’s not uncommon — not even necessarily to knock it 

down, but most of the time when you get a group of kids together playing with blocks, 

they are very intentional about what they’re building.  And they will build whatever it may 

be, whether it’s a city or they may build a network of roads, you know, and they will set 

other objects up.  Again, we’ve talked about how they use one thing to represent others.  

And they will then elaborately then do dramatic play around what they have built, you 

know.  And again, I’ve seen them numerous times.  Either the most typical ones I see is 

either building some kind of a structure, you know — a city or a community or a castle 

or something with the blocks or often building again the roadways, you know.  And then 

they’ll get out the cars and the trucks, and then they’ll play cars and trucks and then will 

have an elaborate scheme of who’s doing what and what they’re doing.  I mean, there’s 

a purpose to everything that they’re doing.  It’s not just randomly running cars along the 

floor that it might’ve been when they were younger.  I mean, the cars are doing 

something, they’re going someplace, they’ve got a role involved, you know.  And they 

play that all out. 

 Can you think of another example kind of of a plan of action and something that 

they carry through with it? 

 [Inaudible student response] 

Excellent.  Outside they’ll set up obstacle courses of some kind or have different kinds 

of races.  And again, they’re not led to do that.  They create these things, you know, on 
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their own.  Along the same lines, it’s interesting that this age group — are they overly 

concerned — and again, it’s uncommon to find a number of board games, you know, be 

it outside or inside.  They like games but what are they not overly concerned with?  

Rules at this age.  In fact, there are often rules but what are the rules?  Their rules.  And 

again, it’s characteristic.  And it’s funny to see kids get out a board game, you know, 

and you as adults are trying to explain to ‘em what the rules are.  And if they don’t like 

the rules or if it makes the game go too slow, or whatever it is, they just change it.  And 

they’re very capable of taking some game and creating their own game out of that game 

that has nothing to do with the original, you know, intent of the game.  Because they’re 

just not overly concerned with rules, you know.  But very intentional about a plan of 

action that they have. 

 And I’ve said numerous times my son’s always been into sports, but it was really 

funny at this age — ‘cause we started with the very short little basketball goal and have 

worked our way up, you know.  But we started playing kind of one-on-one variations of 

the game, you know.  But it was so funny at this age to watch him make the rules ‘cause 

they constantly changed, you know.  First it would be, you know, “If I shoot and I make 

it, then I get to shoot again.”  But I don’t, you know.  And so anytime if I were to be close 

to what his score was, he would then change the rules.  Now, his baskets count two and 

mine only count one, you know.  If he shoots from this distance he gets more points and 

I still get the same number of points, you know.  But again, very intentional, very 

purposeful about his plan.  And, of course, his ultimate goal was to win the game, and 

winning the game was scoring more baskets or whatever it was we were doing.  But it 

was funny to watch him.  You know, whenever that wasn’t happening, you know, 

changing the rules.  Because we got to a point where I thought maybe it was important 

that he not always win, you know.  But he would keep shifting those rules to make sure 

somehow he could win at that. 
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 So again, one of the things that’s characteristic of this stage again is that ability, 

you know, to play their actions and carrying it through and you see that in much of their 

dramatic play.  They have a real scheme, a real purpose.  It’s almost watching ‘em carry 

out the script of a play or the script of a movie, you know.  And again, that intentional 

plan of action. 

 Real important distinction because we’re gonna see this change when we get to 

the next stage.  It’s one of the things that you’re gonna kind of want to hold onto.  It’s at 

this age that doing the task is what’s most important.  Their enjoyment of activities is the 

activity itself, not as much as the quality of the outcome of the task.  They get their 

enjoyment and they gain their satisfaction and they learn from the doing.  Again, they’re 

not as concerned with the quality of the outcome.  That tends to be more of an adult 

issue at this stage than it is a preschooler’s issue. 

 Whatever it is.  Whether it’s playing a sport or doing a drawing project, what is it 

that they want?  They just want to — one of the places you see this most illustrated is 

watching kids play T-ball.  And coaches are out there trying to do what?  And it’s as 

funny as all get out to watch.  Teach ‘em how to hit the ball, teach ‘em how to correctly 

throw the ball, teach ‘em where the positions are.  Anybody ever watch a T-ball game?  

Because typically in T-ball you’ve got teams and there are clearly more than 9 players 

on a team.  And so when they go out in the field, who goes out in the field?  Everyone.  

And so you may have six, seven infielders, you know.  And it is so funny to watch the 

players, you know, and to watch what happens when the other team hits the ball and 

where the ball goes.  And the ball goes in the outfield and so what does everybody do?  

They run out to the outfield, you know.  And coaches are doing what?  “Stay in your 

position.  Throw the ball” — you know, they’re going through all of what’s the correct 

thing to do, you know, and the kids just want to hit the ball, throw the ball, and run.  

They’re not as concerned.  And again, don’t get me wrong.  I’m not saying it’s not 
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important that we teach the game and it is the beginning place to teach it, but I think 

what is important to understand is that a lot of those issues are more concerns for the 

adults than it is for the kids.  They get their enjoyment of playing the game, you know, 

and that’s where their satisfaction is. 

 I was visiting a center one day and in this particular center the teacher that was 

working with this group of kids was doing an art project, you know.  And it was real 

interesting ‘cause you could see — and it’s not uncommon, you know.  The teacher had 

gotten the idea from where?  Which would be pretty typical.  Where’d they get the art 

project idea?  From a book.  They had looked up a book of projects and in that book 

would’ve had what in terms of this particular project?  This would be a characteristic of 

any book you picked up that had a series of projects.  Instructions.  Exactly.  “Here’s the 

things you need and here’s what you do to complete the project.”   

 And so it was very obvious, you know.  And so the kids were all sitting around 

this table, you know.  There were kids of various ages, some preschoolers and a couple 

of kids that were a little bit older.  They were sitting around the table and in the middle of 

the table were all of the items.  And so the teacher was doing what?  Giving the 

instructions.  “Here’s what you do first and here’s now what you do.”  And this one little 

preschool girl — I was sitting right behind her, watching — and so she got the paper 

and they were gluing stuff on this paper, and I’ll never forget — and some of them were 

some small pebbles and rocks.  And the teacher kept looking at her saying, “That’s not 

the right way to do it.  You’re supposed to do this.  This goes here and this goes here.”  

And the little girl said, “I want to do it the way I want to do it.”  She would’ve gotten sheer 

enjoyment out of it, but she wasn’t concerned with the right way to glue the items on the 

paper.  She just wanted to glue ‘em on the paper the way that she wanted to glue ‘em, 

you know. 

 But the teacher was so concerned about what?  About doing it right, which was 
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the way that the book said it should be done, and that there was some prescribed 

outlook of how this should look at the end.  Preschoolers aren’t really concerned about 

that, you know.  They love the idea of having the objects and being able to do 

something with these objects, and they love gluing stuff, but they like to be able to do 

that in their own kind of way, you know.  And it was funny to kind of watch the 

interaction and that little girl get really, really frustrated. 

 All right.  Some guidelines.  Again, initiative versus guilt.  What we want kids to 

do is to feel confident in a desire to want to take the initiative to try to do different things 

without feeling a sense of guilt.  Now, where would the sense of guilt come from, do you 

think?  Again, our hope is they build a sense of initiative.  Some kids, though, 

experience a negative outcome which is feeling guilty.  Where would that come from? 

 [Inaudible student response] 

Maybe not being able to complete a task or punishment in some form for having not 

completed the task correctly. 

 Again, one of the things that you see a lot of times — again, as we’ve said, this 

group has got this real — going back to the example you used about the milk and the 

cereal — you know, something the kids really love to do.  And if they’re allowed to do 

that in a way that they can be successful, they’re gonna create initiative.  But what 

happens if all the statements that the child is always given is, “You can’t do that.  If you 

do that, you’re gonna spill the milk.”  Or if the parent goes ahead and lets them do it, 

knowing that they will fail, you know, by not controlling the circumstances, and the child 

tries it and the child does spill the milk, then what often does the parent say?  “You 

made a mess.  I said you couldn’t do it.  You should have listened.  You should’ve let 

me do it for you,” which begins to internalize the message that you’re not capable of 

doing it and that you should not have even tried. 

 So then if I do and I don’t succeed, then I feel guilty for ever having tried.  And so 
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what am I gonna begin to do in the future?  Not try.  So then I begin to back away from 

taking the initiative, feeling guilty that I’m not able to or capable of, or that when I try I 

somehow don’t live up to certain expectations.  And so I begin to internalize more of a 

negative self-image than a positive one, of feeling capable of being able to try new 

things and master new things and feeling good about having taken that initiative. 

 And so some guidelines in terms of how to nurture a positive outcome is they 

need opportunities to explore and experience new things.  Again, there is the natural 

desire for that.  We’ve talked about that already.  But what we need to do is to provide, 

you know, positive, healthy experiences where they can explore those learning 

situations and will feel successful and good about it.  And so some of that is how we 

then control the environment that they’re able to explore.  We want them to learn new 

things, to experience new things, but we want to make sure that those are gonna be 

positive outcomes for them.  But they need the opportunities, you know, and we need to 

provide them for them. 

 This one we’ve already talked about a couple of times when we were talking 

about this age group in general.  But adults need to develop plans and make 

arrangements for providing continuity and consistency.  Again, one of the things that 

we’ve said a couple of times before about preschoolers is they like predictable 

environments.  They like routines, they like patterns.  That’s what gives them a sense of 

security and comfort that allows them to be willing to initiate and to explore and to learn 

new things.  So it becomes important again for adults to make sure that they’re able to 

provide those routines, to provide that consistent, predictable environment.  And if they 

do, then it’s gonna encourage that exploration. 

 This one we’ve already begun to make reference to.  Adults must balance their 

expectations of performance with the child’s need for independence and creativity.  

Again, parents and adults working with this age group tend to be at this stage 
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sometimes overly concerned that preschoolers do something the right way.  And a lot of 

times we don’t give them again the freedom to utilize their own creativity and to exercise 

their own freedom of choice, particularly in places that are really not all that important in 

the big scheme of life. 

 One of the places that I see — it’s so classic and probably it’s not life altering in 

any kind of way, but it’s children and coloring.  Particularly if children are coloring in a 

coloring book, what do adults tend to be really preoccupied with?  Two things.  Staying 

inside the lines and what else?  The right colors.  Exactly.  Because somehow adults’ 

basic belief is that the right outcome for coloring this picture is for this picture to be 

colored in the lines and everything to be colored the right color.  You look at 

preschoolers.  Is that their concern?  What is their concern?  Getting the crayon on the 

paper and being able to pick what color they want and putting that crayola anywhere 

they want to put it.  And staying in the lines is not that big of a deal, you know.  You see 

it all the time.  You know, as we begin to approach the fall and if the child is doing a 

picture of pumpkins or a turkey for Thanksgiving, what must that pumpkin be?  Orange.  

And heaven forbid if it’s anything else but orange.  Or if that turkey is not brown, you 

know.  You’ll hear parents all the time or adults say, “That’s the wrong color.  You’ve 

gotta paint it this color.”  And so afraid that they won’t as they get older learn what color 

things are. 

 [Inaudible student response] 

 But peers.  Which probably for them had been strongly reinforced that it was 

important to do that, so now they want to make sure that you know that.  And again, this 

all becomes — you know, which we’re gonna talk about in a little while — becomes real 

important to again the building of self-concept, you know.  You know, this sense about 

whether I’m doing something right or wrong, or good enough, or however we may 

internalize that, you know. 
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 But what also begins to say and one of the things that happens is this age group 

tends to be very, very creative.  But one of the things that happens for us, I think, a lot 

as we become adults — and I know I’m guilty of this — is that I’m not a very creative 

person.  What do you think causes us to start to lose, I think, some of that creativity?  

Because this is one of the places I think it begins.  And we don’t talk in here a lot about 

creativity, but to do something creative means what, just in simple terms?  To be 

different.  Creativity is about doing something in a different way, a novel way, some way 

that’s never been done before.  But all of a sudden if we’re not careful, even at the 

preschool age we begin to send a message that what?  And coloring is just a simple 

example.  We do it in a lot of other ways in life, too. 

 [Inaudible student response] 

Exactly.  There’s only one right way to do something and you need to learn to do it the 

right way.  Now, don’t get me wrong.  I think there are some things that clearly are the 

appropriate way to do it, that we all need to learn it.  But there’s so many of those things 

that — so all of a sudden we begin to realize early in life is that there’s only the right 

way.  Unfortunately, the right way is determined by who?  It may not necessarily be 

universal.  But whoever it is in this case, that parent or that adult, that’s trying to 

encourage development in a particular way. 

 And then so all of a sudden I become less concerned about my own creativity 

and my own thoughts and my own ideas and I then become more focused on figuring 

out what is, quote, “the right answer or the right away,” you know.  And so again, I think 

here, particularly this age, it’s important to balance that.  Again, don’t get me wrong.  I 

think it’s important to reinforce, to give ideas and teach, but not to become so consumed 

with that or consumed that everything has to be done at the level of expectation which 

often is an adult level of expectation sometimes beyond what that would be appropriate 

for a 3-, a 4-, or a 5-year-old.  And it’s amazing, you know, even in some of the things 
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that are less significant, the expectation to be performing, you know, at a much higher 

level than what is desired by the child or even is necessary by the child at that age. 

 A classic book came out years ago by David Elkind, The Hurried Child.  And you 

see it today, you know.  One of the things that’s happening right now that’s such a focus 

in our society is the push for readiness for school.  You know, rather than building the 

foundations for being ready for school, we really now in many cases have created the 

expectation that children should’ve already mastered the skills of kindergarten, you 

know.  And we may be creating so much pressure, you know, on children that we 

actually can really create in some instances really stressed out preschoolers.  It’s 

unnecessary.  Rather than being a period of time that really is to be fun and enjoyed 

and lived.  And if we provide the right opportunities, they will gain the foundation that 

they will be more than ready for that school age experience.  And that probably reflects 

some of my own biases. 

 And finally we need to allow them to do for themselves the things that they are 

capable of doing and help should be towards teaching new skills.  Can you think real 

quickly of a couple of examples of things that a parent or adult might be inclined to do 

for a child that they’re more than capable of doing?  And we do it and we know why.  

Because I can do it faster and it’s quicker and we’ll get on to whatever we’re doing.  

What are some of the things that adults tend to do for children that they’re more than 

capable of doing themselves?  Picking up toys.  What else, other examples?  Tying 

shoes.  You know, we carry that on probably a lot longer than necessary simply 

because we can do it faster.  And other aspects of dressing.  Zipping up a coat or a 

jacket.  You know, they’re capable of learning that, particularly as they get into upper 

preschool years, but it does take ‘em longer, you know.  And then we kind of jump in 

and say, “Here, let me do that for you.” 

 Going back to your example of the breakfast, you know.  Clearly, is a preschool 
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child capable of pouring a half a gallon of milk successfully?  Probably not.  But is there 

a way that they’re capable of being successful about fixing their own breakfast and what 

is it?  It’s a way that becomes a win-win situation for everyone.  How can we help a child 

be able to pour their own milk, because that’s what they’re wanting to do? 

 [Inaudible student response] 

Yeah.  Be that a — you know, buy or have small cartons.  If that’s too expensive, sippy 

cups or a really small cup that’s really easy to manage.  You pour the milk in that, they 

then pour the milk into the bowl which is really what they want to do, you know, and 

then they feel a sense of accomplishment of having done that and yet you’ve guarded 

them, you know, from having failed at something.  And again — and what you’re also 

doing at the same time is kind of teaching them how to coordinate and balance weight.  

But you’re doing something that’s at a level they’re capable of being successful at rather 

than creating a situation where they’re likely gonna fail. 

 [Inaudible student response] 

 Exactly.  And it’s real important for them to be able to pour their own, you know.  

And again, they can’t manage the big pitchers.  Now, you can kind of assist them with it.  

But the small ones they really can.  And to get utensils that they can really maneuver on 

their own, again, allows them to serve themselves.  And they’re really much more 

capable of probably putting the correct size in many cases, you know, or at least that 

sense of satisfaction that I’m doing this just like you are as an adult capable of doing 

that. 

 So again, it’s like the tying of the shoes example.  We will need to teach that skill.  

But once we’ve taught the skill, we then need to allow them to perfect the skill by being 

able to practice it and do it on their own, even though it may take them what seems like 

forever in getting that shoe tied early on. 

 The next time we gather we’ll take a look at the other aspect of emotional 
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development and that is self-concept.  


