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 We’re about ready to wrap up middle childhood years.  It’s hard to believe.  And 

again, we’ve gone through it pretty quickly as we approached the end of this particular 

stage of development.  We left off last time looking at Erikson’s fourth stage of 

psychosocial development.  Can anybody, without looking at their notes, tell me if they 

remember that stage?  Fourth stage, the middle childhood years.  Starts with an “I”.  

Anyone remember, either end? 

 [Inaudible student response] 

All right.  Excellent.  Industry versus inferiority.  One last quick review.  The third stage, 

preschool years, also starts with an “I”.  Initiative versus guilt.  And again, I review those 

several times because frequently students will get those — not that they don’t 

remember the stages, but they’ll get ‘em flipped around.  Again, industry versus 

inferiority with the preschool years and vice-versa.  You can almost always remember 

that they start with an “I” but keeping ‘em straight sometimes becomes the challenge. 

 What we want to do is to take a look at some of the characteristics of this 

particular stage of psychosocial development.  Again, we’re talking about industry 

versus inferiority.  Again, talking about middle childhood.  Children are more motivated 

to accomplish more difficult tasks and master new skills.  Let’s think of — and again, 

think of your own experiences and again, it’s a fairly lengthy stage in terms of six years.  

Can you think of some new skills or some new tasks that you learned during this stage?  

What would be the most obvious?  One of them, riding a bike.  Sometimes children will 

learn it earlier but often children will learn it at some point in time during this stage, 

clearly to be a new skill.  What else?  Just some other new skills either that you 
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acquired during this stage of your life or that children are likely to. 

 [Inaudible student response] 

Whistle and snap your fingers.  Yeah.  Interesting.  I don’t know many preschoolers that 

can do that.  So you were excited you could do it before your brother. 

 What else?  Just some other examples of — swimming.  Again, some kids may 

pick it up in preschool but more likely it probably occurred during middle childhood 

years.  What else?  Just other skills that they’re acquiring.  All the academic skills will be 

acquired during this stage.  I mean, they’ll start to develop the foundation in 

kindergarten and then again will refine those skills right through those six years.  So 

again, reading, writing — again, learning, you know, different academic skills in terms of 

math and gaining new knowledge in the area of science. 

 Any other skills that you can recall that maybe you learned at this stage?  Now, 

my son didn’t acquire it, but I do know that there are other kids his age — because his 

friends have informed me — something as basic as learning how to mow the yard.  

Somehow he bypassed that one during this stage, although that is on the list of new 

tasks for this coming year.  We were having a conversation not too long ago with a 

couple of his friends and they were talking about how they’d been mowing the yard for 

years, you know.  Obviously in the later middle childhood years they had acquired that 

new skill. 

 Any others you can think of — new skills?  Elementary school years, 

kindergarten up through grade six.  So it’s a fairly long span.  So obviously some of 

those may be acquired later in elementary school, some of those more likely in the early 
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elementary school years.  Again, athletic games and some of those skills to be able to 

perform well in those sporting events.  So again, children are motivated to accomplish 

more difficult tasks, things around the house, and master new skills.  We could go on 

and on.  There are numerous ones. 

 Another characteristic of children related to this particular stage in psychosocial 

development is they are more self-directed in planning an carrying out activities.  Again, 

we saw some of this obviously during the preschool years more so than the toddler 

years, but this becomes even more the case as they move through this period of six 

years.  Can you think of a couple of examples of places where they tend to be more 

self-directed or where they do more kind of planning of their activities?  

 Clearly, as they get older in this stage, you know, that ability — and again, it’s 

expected, you know, that they learn how to take more responsibility for their homework, 

to know what the assignments are for the next day.  Many kids will self-direct and on 

their own do those assignments.  Now, they may have parents that are encouraging 

that, may look over it or go over it.  But again, particularly by the time they get to fifth 

and sixth grade, there’s the expectation not only that you’re capable of writing down 

what those assignments are, doing those, but also making sure you complete the 

process by seeing that those are turned in the next day.  And again, a lot of kids — it’s 

not uncommon again to have done the homework and somehow manage not to get it 

back to school that next day.  It got misplaced, wrong book, left it home, a number of 

things.  And we’ve found that out in our own household at times.  So clearly in the area 

of schoolwork and homework would be an example of that. 
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 What are a couple of other examples — again, thinking of these elementary 

school years where kids demonstrate being more self-directed, planning and carrying 

out things pretty much on their own. 

 [Inaudible student response] 

Excellent.  Again, planning activities with your friends, you know.  And whether that’s 

both independently playing — I mean, kids are much more directed to know what they 

want to do and doing that on their own, and being pretty comfortable with that.  But 

particularly when they’re with peers and friends — again, planning the activities out of 

what they’re gonna do.  Again, it’s interesting to watch them move back and forth 

between numerous activities over the course of three or four hours if they’re together, 

which is common in our house to have a friend over for an extended period of time. 

 [Inaudible student response] 

 Excellent.  In terms of an art class — again, when they’re often probably given a 

lot of freedom to draw or do whatever it is they want to do, to be able to think through 

that and then to carry that on to completion.  And to figure out ways to do that.  I think 

one of the things that I’ve found as a parent — no longer, but just having completed the 

elementary school years — is over the course of that six-year period of time how many 

projects we’ve had and how many things we have built, you know.  From cities to forts 

to you name it, you know.  But again, general instructions on how to do that but with the 

child really having to come up with the plan of how they want to do that.  And that 

they’re expected really to use their own creativity. 

 You know, there’s some general guidelines.  But how that actually takes shape 
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and what that final product ends up being is largely the responsibility of that child.  And 

it’s interesting — or at least it’s been my experience — to listen to Matthew come up 

with the ideas of how — you know, whether it’s building the solar system or a particular 

community, or whatever it is, the plans about how he wanted to approach that, what 

materials were needed to do that, and then to actually carry through with that and 

actually put the pieces together and to construct it. 

 Our latest one — which I haven’t quite figured out or we haven’t figured out 

exactly how that one’s gonna work out — is caring an Egyptian figure out of soap, you 

know.  I was just playing with the soap and some other instruments, and I botched it up 

pretty bad last night.  We’ll see what the end product comes up with.  He’s got a plan, 

you know, so we’ll see how many bars of soap it takes before that one gets completed 

for those bonus points.  But again, they’re much more self-directed and they’re much 

more able to develop a plan and carry out those activities, anywhere from just the play 

things that they’re involved in, you know, to the things related to school. 

 This age group really enjoys problem-solving games.  Now, again, can you think 

of some examples of very specific structured games or just the kinds of things that they 

enjoy doing that involves problem-solving or figuring something out?  They like that 

challenge, to master kind of a mystery.  Or learning strategies of how to do something. 

 [Inaudible student response] 

“Mousetrap” and “Battleship,” and we’ve had both of those in our household.  Ironically 

enough, as a kid growing up and then when your children come up and also are playing 

the same games.  The only problem we had with “Mousetrap” was the challenge of 
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putting that whole thing together.  It was fun when it was all over, you know.  But just 

going through that whole process of constructing the whole maze of the trap.  And 

“Battleship” clearly is a strategy game, you know.  In a lot of ways it’s very positive and 

intellectual from the standpoint of trying to figure out and come up with different 

strategies. 

 I was trying to think of some of the games that we played recently.  Numerous 

board games.  “Trouble” or some of the ones — and I’ve always been amazed at my 

son because he’s loved those strategy games.  And he really is into the strategy.  Do 

you send somebody back when you land on ‘em, you know, or do you move ahead, or 

whatever.  I’ll never forget.  We were at his grandparents’ house and we were playing 

one of those games, you know, and he just looked at his grandfather at one point and 

said, “You’re just not very good at this game, are you?”  He said, “If you would’ve done 

this and if you’d have made that move to move that many places, you could’ve done 

this, this, and this, and you could’ve won the game.”  Now, see, his grandfather was just 

doing what?  Just playing the game — you know, just having a good time.  But my son 

was into the strategy of how to win the game and he very quickly was letting people — 

you know, letting his grandfather know what he should’ve done, strategy-wise.  And he 

loves those kinds of — he likes winning but he also knows part of the key to winning is 

the strategy, trying to master that. 

 A couple of other board games that really involve problem-solving.  Can you think 

of some others that this age group particularly loves to play?  Chess or checkers or 

some variation.  Again, very much problem-solving, strategies involved.  “Clue” was 
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another one that I was thinking of.  Again, very much a problem-solving — you know, 

figuring out the mystery kinds of things that a lot of kids this age really enjoy.  And 

again, you know, they love even more intellectual kinds of pursuits that involve trying to 

figure out or master or use their creativity as well. 

 One of the things I used to have students do — and again, I guess we actually 

could’ve done it in here with somewhat smaller size — is I’ve in the past given students 

— and this age group loves to do it — I’ve given students a handful of spaghetti 

noodles, marshmallows, and gumballs.  And then I’ve had them in groups and asked 

them to see which group could build the tallest tower with those three items, you know.  

We did it with adults and I probably should’ve done it in here.  But it’s interesting to 

watch the different strategies and approaches to building that tower.  And again, this 

age group really — you know, students sometimes find it just kind of a hassle to try to 

do it.  Children love the challenge of trying to figure out what is the most efficient way to 

build the highest tower.  Again, it’s a problem-solving task for them and they love those 

kinds of activities or endeavors. 

 Another characteristic in terms of again their experience of whether an outcome 

of industry versus inferiority is that children now are becoming evaluated by adults, 

peers, and themselves based on expectations and comparisons with others.  Again, a 

lot of their sense of how they see themselves, how they feel about themselves, their 

sense of accomplishment and achievement are reflected by those evaluations.  Now, 

something we’ve already talked about.  What impacts the significance of that evaluation 

and makes that even more important?  It goes back to one of those cognitive limitations 
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that begins to dramatically change.  Can anybody -- 

 [Inaudible student response] 

Decentration clearly is a part of that.  What else?  What was another one of the 

concepts that’s changing to where those evaluations become probably more significant 

in their development of self?  Anybody think of another one of the cognitive aspects?  

When do those other opinions become important and why?  Anyone remember?  What 

about the role of egocentrism, how would that play into this?  In terms of different 

evaluations.  See, once they begin to realize that people have different opinions, 

different ways of seeing things, what they may begin to realize is peers may have one 

perception or evaluation of them, parents may have another, and they may have a 

different one even apart from that.  And one of the real challenges for this age group is 

how do I meet all of those different expectations that people tend to have of me. 

 One of the things that I think is one of the real challenges for developing a sense 

of industry — again, versus inferiority — is that clearly at this period of time is when 

children really begin to how they see themselves is largely dependent upon what?  You 

see this in almost every area of their lives: school, hobbies or extracurricular activities 

they may be involved in.  How do they do a lot of the evaluation of how they see 

themselves?  How other people see them and even probably, even more so than just 

that, but how they compare themselves to others.  You know, kids very quickly begin to 

become aware of not only their performance, whether that’s in school or some other 

activity they’re involved in, but where they’re at in relationship to where their peers are.  

And a lot of whether they see themselves as having a positive sense of achievement or 
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feeling inferior is where they are or how they rate in terms of other kids, unfortunately.  

Or in comparison to their parents’ expectations of them and the performance in 

whatever aspect of their lives that they may be evaluating. 

 And it’s interesting, based on again parents’ reaction and response, a child may 

actually — can you think of how a child may actually be succeeding and still experience 

a sense of inferiority?  And that may seem really strange.  And maybe you never had 

that experience as a child.  I know I’ve been unfortunately guilty of it sometimes as a 

parent.  The child comes home — they’ve had a math test, you know, and the parent 

asks, “Well, how’d you do on the math test?”  “Eighty-five percent.”  Which is a B.  Been 

in range B, not too bad.  Now, if you got an 85 percent, how would you feel about 

yourself?  Pretty good, yeah.  Not too bad.  Particularly if, say, math isn’t like your 

strongest subject.  Now, how can I as a parent make you feel inferior when actually you 

had achieved — or you thought you had?  And I can do it pretty quickly with one or two 

or three comments.  I could say, “Why didn’t you get an A?”  What else might I say?  I 

may say, “Well, you need to study harder next time,” or what I’m really indicating is, 

“Why didn’t you get a higher grade?” or “Why didn’t you get an A?” or “Which ones did 

you miss?  What did the other kids in your class do?  How many scored more than you 

did?”  And all of a sudden the child is beginning to internalize what?  What’s the internal 

message, unfortunately?  B was not acceptable, wasn’t good enough. 

 And I’ve even seen it happen and probably have been guilty of it at some point 

where the child got a 97.  And so the question is — it’s intended to be helpful but isn’t 

always — “Which one did you miss?”  Got all of ‘em right but one and the focus is on 
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the negative one that you missed.  And all of a sudden the child with 97 percent may 

feel like it wasn’t good enough.  “The only way I can really feel good about myself or feel 

a sense of industry is if I am” — which is almost virtually impossible — “perfect.”  Not 

only perfect some of the time but all of the time, you know. 

 And there are some kids who — again, when you’re looking the evaluation, if 

they still feel like they’re not able to meet someone, whether it’s their own or their 

parents, you know, or their peers’ expectations can actually be very successful and still 

develop more of a negative outcome depending upon whether that evaluation indeed is 

realistic or not, or whether the expectations are simply too high.  Or whether the focus is 

more on what wasn’t accomplished rather than on what was accomplished. 

 Again, don’t get me wrong.  There’s nothing wrong with continuing to encourage 

children to work harder at it or to do better or that there’s always room for improvement, 

but the question is what does the child internalize, you know?  Again, are we helping 

them develop a sense of industry, feeling good about what they’ve accomplished, or 

can we add to their sense of inferiority?  Which is really unfortunate when in reality they 

actually had achieved and been fairly successful. 

 So again, one of the things that’s happening is they are clearly beginning to 

realize that others have different perspectives than they do and that they are being 

evaluated in some way by others’ expectations.  Again, not only their own but parents, 

other adults and other peers.  And often happens — unfortunately, I think — too much 

by feeling how I feel about myself is dependent upon how I’m compared to others.  One 

of the things I know as a parent that I’ve worked really hard on with my child is that if 
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they’re gonna do comparisons, what’s the comparison need to be?  We focus a lot on 

helping the child if they’re gonna do any comparing is to compare what they’ve done 

with themselves rather than with other children.  And the reason why?  On a given day 

at any point in time someone’s always going to do better. 

 And so the issue really isn’t so much on how he’s done in comparison to how 

others have done as much as it’s really more of an issue of how has he done compared 

to what he’s capable of doing and if he’s done his best work.  If he’s done his best work 

at that point in time, then he’s successful.  He’s achieved and that’s all that can be 

asked of him.  Now, we can continue to look at ways that we can learn something better 

or do something better, but it needs to be more in an issue of improvement but still 

feeling successful about what’s been achieved at that point.  But it’s interesting that he 

understands that concept but he lives in a society where so much of success is based 

on comparison with others, you know.  Again, we’ve talked about this a little bit before.  

And again, I’m very competitive myself but we live in a very competitive society.  And I 

think it’s really interesting when we look at something like the Olympic Games.  Where 

is all the focus and energy at when we think of Olympic winners? 

 [Inaudible student response] 

Gold medals, you know.  And it’s interesting.  How can you feel a failure with a silver or 

bronze medal of which might’ve separated winning gold versus silver, literally, in many 

sports?  A tenth of a second or less, you know.  To me, those who made the team were 

all winners, you know, when there’s such a narrow margin.  Yet at the same time, it’s 

interesting that someone got the silver and we constantly ask, “Why didn’t you get the 
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gold?”  And somehow had failed at that.  And again, you know, I’m all for being our best 

and achieving for the highest level, but we also need to keep a perspective on it. 

 And finally, you know, if there’s a key word at this age related to this particular 

stage of psychosocial development, it probably is achievement.  Achievement is very 

important.  But it’s in more than one area.  Intellectually, physically, and socially.  Now, 

the first one is probably pretty obvious.  And where am I able to achieve intellectually? 

School.  And again, it is important for kids who clearly excel at school, who do well in 

school, who enjoy school and feel a sense of achievement in that, that is going to 

impact positively their sense of industry, without a question.  And because so much of 

their life revolves around it and there is a lot of expectations about doing well, and it is 

important that they do achieve those basic academic skills at this stage.  Kids who really 

struggle in school, particularly who struggle early on and get caught in that negative 

cycle, it is a place where they do feel a sense of inferiority or a sense of failure and it 

does impact their sense of self and how they see themselves.  But it’s not the only area.  

 Now, what about physically?  Where are the places where kids have an 

opportunity to achieve physically?  Recess and PE, and we can add to that sport teams.  

And again, how does their sense of achievement get played out there?  We’ll talk more 

about this when we talk about games more specifically.  But it is largely what?  And 

again, take PE.  I’m out on the  — I mean, not PE but take recess.  I’m out on the 

playground, you know, and where does my sense of achievement get played out there? 

 [Inaudible student response] 

Not only be able to do what the other kids can do but probably to some extent do it 
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better.  If we’re kickball, how’s my sense of achievement this day determined?  How 

high and how far I kick the ball, how many runs I scored or how many runs that I kick in.  

Or what else might be?  Again, thinking about kickball.  How many balls you catch, how 

many outs you made as a result of catching the ball or throwing somebody out.  And 

then a lot of that, you know, is to turn upon how I did in comparison to how other kids 

playing in that game did, you know.  If I kicked that ball the furthest of anyone else, I did 

pretty good.  I achieved.  I excelled.  And if I do that consistently, you know, that’s 

gonna get played out in terms of how I see myself and feel about myself in that 

particular area of my life. 

 And likewise in all the different areas where we are able to perform.  In PE — you 

know, which some things I may do better than others.  But if I feel like I’m at least able 

to keep up with or match most of my peers in terms of performance, I’m gonna feel a 

sense of achievement.  If I feel like I’m always — and again, in comparison and 

evaluation of others — always at the bottom, some kids will impact again their sense of 

inferiority or their sense of a lack of accomplishment or achievement in that area. 

 And clearly how kids do on sport teams.  You know, if the play sports, whether 

it’s baseball, basketball, soccer, gymnastics, whatever it may again — again, most of 

those — and I’m not against them at all; my son does them — are again competitive.  

They’re about doing well.  And even if you emphasize the team part of it, kids still 

evaluate themselves in comparison to how many hits they got compared to somebody 

else on the team.  Or how many strikeouts they made or how many kids they threw out, 

or how many baskets they scored or how many times they stole the ball, you know.  But 
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I need to feel like I’m achieving or excelling at some aspect of whatever I’m doing.  And 

again, we put a lot of emphasis on that, even in those places where you emphasize 

team over individual.  And whether coaches do that or society does that, no matter what 

you do they still tend to do that internally amongst themselves.  And we’ll see where 

some of that gets played out a little bit later. 

 And finally, which maybe — maybe not the most important, but a critical area of a 

sense of industry and inferiority has to do with socially.  And what would that be?  What 

becomes probably the key determinant?  And if in this one I feel a sense of 

achievement, in some ways may actually help override not doing quite as well in the 

other two.  How many friends you have.  Exactly.  Having good friends and someone 

that you really can call your friend and they call you friend, and you’ve got someone that 

you can play with at school, that you interact with regularly at school, someone that 

you’re able to invite to your house on a regular basis or you go to their house, at this 

age is very, very critical.  And not to have that.  You may excel academically, be at the 

top of your grade, top of your class, you know.  But if you don’t have some good friends 

or someone that you can call a good friend, those kids internally struggle some, I think.  

Because friends tend to be so, so important.  They can be real fragile at this stage, but 

having friends is very, very critical.  And my guess is, to kids, could very well be the 

most important of these three areas. 

 And obviously kids who feel like they’re able to achieve in all three of those areas 

are gonna feel a sense of industry and they’re also gonna feel a positive sense of self-

concept and high self-esteem.  Doing at least well in school, you know.  At least doing 
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about as well as everyone else is doing.  At least physically being able to again match 

up with most of the other kids of my age group, you know.  And then having a network 

of good friends.  All those are all gonna be real important. 

 Again, Erikson would say we want to have a little bit of — you know, mostly the 

positive outcome, but why would Erikson suggest that we would — and again, inferiority 

may not be the most positive word -- but why would Erikson suggest that we need to 

have some sense of inferiority? 

 [Inaudible student response] 

Yeah, exactly.  So that we don’t become too overly cocky or too much focused on our 

own success or our own achievement that we don’t retain a certain amount of 

humbleness as well, you know.  Or that we don’t develop too much of a perfectionist 

kind of complex.  It’s something that kind of helps us balance.  And to realize that in 

some parts of our lives there’s always room for improvement and that that’s what we 

want to kind of continue to strive for.  So again, little bit of balance. 

 All right.  Looking at the final area of development, social development, we want 

to focus a little bit on parent/child relationships.  We’re gonna spend most of our time 

really focusing on peer relationships, for the most part.  What do you remember, as 

much as you can — and I know it goes back several years.  What do you remember 

changing about your relationship with your parent during this stage?  Because one of 

the things that we find, and it’ll happen again in adolescence, that clearly a parent/child 

relationship goes through a transition.  It shifts and changes.  What do we remember 

changing?  It may not be overly significant.  What was different about your relationship 
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with your parent as you began to move through the elementary school years?  Anything 

stand out in your mind? 

 [Inaudible student response] 

 Okay.  Clearly, rules begin to — and again, one of the things that we find 

interesting enough during this stage is that the understanding and meaning of rules 

become more important at every level.  Particularly if parents have done a good job of 

maybe helping us explain reasons behind that.  The rules that they have don’t tend to 

be just arbitrary to make us unhappy and miserable in our lives, but they really do have 

a purpose and a meaning.  What else did you notice was different about relationship 

with parents during this stage? 

 [Inaudible student response] 

 One of the major changes that takes place — and again, starting in the early 

elementary and continuing to increase, and will obviously be even more the case in 

adolescence — but significantly for the child really feeling, you know, a greater sense of 

freedom.  Taking on more and more responsibility, having more control over their own 

lives.  And again, it will vary depending upon the individual child.  But at that point in 

time when that child is able to stay home for the first time by themselves for some 

period of time — again, feeling a great sense of freedom, a great sense of being grown-

up, you know, and clearly having more time away from parents, you know, is a great 

sense of freedom and independence.  And being responsible for my life and my actions 

at those times when Mom and Dad aren’t around, you know.  And clearly more 

responsibility for the choices and decisions I make when Mom and Dad aren’t around 
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and I’m in other settings, without a doubt.  So again, there is a transition.  There are 

changes that take place. 

 Typically in most households parent/child relationship changes with less time 

spent together.  And some of that’s just by nature of the situation or circumstances.  The 

child is spending significant more time in the school setting and that’s gonna take time 

away from parents, particularly in those situations where the child wasn’t in, say, a 

preschool setting.  But also what’s happening there is, clearly along with that, increased 

interaction with peers and other adults.  And so some of that time spent with — in less 

time with parents can simply be exchanged by time spent again in other social settings. 

 Again, as kids move up through those elementary school years they have a 

desire and a real preference — and again, I think what’s most important to understand 

is it’s not that parents aren’t still important.  They probably are still the most significant 

people in that child’s life.  But at the same time, as much as they enjoy parents and as 

important and influential as parents are in that child’s life, and even though parents may 

very well be in most cases where that child seeks guidance and support, what do they 

still say about their friends?  And parents, I think, simply need to understand that.  In 

many cases, friends are more fun.  Yeah.  That the time spent with friends is different 

and it’s fun and it’s important, you know.  It’s not that I don’t like my parents and I don’t 

want to be with my parents, you know, but that time spent with peers and friends is 

different and it is in many cases more fun, you know.  And it’s important to develop 

those social networks. 

 Who are some of the adults that are likely to become significant — not more 
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significant than parents, but become increasingly important in the child’s life during this 

stage?  Not all.  I mean, it’ll vary.  But my guess is that for every one of you in here, 

there were probably some other adults that you began to spend some significant time 

with that were important people in your life.  Can you think of examples? 

 [Inaudible student response] 

Grandparents.  Teachers, particularly if you liked school.  You friends’ parents very 

likely.  I mean, we have some adult friends of ours that my son spends a lot of time 

interacting with when we’re not around, that have become almost like a second set of 

parents.  And these are not necessarily always his friends’ parents but they are other 

adults.  And I think that’s okay because there are things he can say and talk to them 

about that’s easier than with us sometimes. 

 What would be some other examples?  If you have siblings who were adults 

when you were little.  For my son and for many other kids, coaches would be significant 

adults, time spent with.  Boy Scout/Girl Scout leaders, you know.  So time as it begins to 

shift away from parents begins to shift to peers, but also some other significant adults 

as well. 

 Some level of control is transferred from parents to child -- and we’ve already 

mentioned this -- as kids begin to take on more responsibility for choices and decisions 

in their lives and clearly as they’re spending more time away from parents.  They’ve got 

to exert more control over their lives and more self-control.  And clearly, they’re 

becoming more and more socially independent. 

 And in terms of parent/child relationship, a key issue, not surprising, during this 
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stage for families are school-related matters.  Again, one of the focal points — and there 

are others, but probably one of the critical focal points is around school.  Supporting, 

helping, making sure that kids do well academically.  But where else does school play a 

major role in many families’ lives?  Extracurricular activities.  Again, it seems like we 

spend a significant amount of time at the school building for one activity or another.  

Open houses, you know.  Parent-Teacher conferences.  You know, the different 

activities that schools now are planning to increase parent and family involvement.  And 

again, will only become more the case as kids move out of the elementary school years 

and then begin to move into junior high and high school years as well.  So again, school 

plays a central role in children’s lives. 

 [Inaudible student response] 

 Good question.  In terms of home schooling.  And there are a lot of different 

opinions about that.  I think a lot of it depends upon what parents do in home school to 

make sure the children have opportunities for other social interactions.  In some cases 

where I’ve seen that children have been really isolated and have had difficulty socially 

interacting -- not only with other children, but with other adults -- when they at some 

point in time had to re-engage society and sometimes will lack some of the social skills 

that they really need to be successful.  I know of others who have home schooled, 

though, that have been very, very intentional about finding other outlets for social 

interactions for the kids and that what’s happened at home has really been much more 

the focus on the academic.  But they’ve been very intentional making sure, whether 

that’s church or again other groups such as Boy Scouts/Girl Scouts or sporting teams — 
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you know, other places where they had those opportunities, and then those children 

tend not to have as much difficulty. 

 Or I’ve known of situations where families that have home schooled have gotten 

together with other home-schooling families and have created in some ways kind of 

their own social network where again kids are doing activities with each other and 

involved in some of those type of activities that would occur at school.  But if there were 

no social interactions, I think it would have an impact socially for sure, at least for some 

kids.  And I’ve known of some who’ve had a really hard time re-engaging at whatever 

point in time, and sometimes that’s when they go off to college or go off into the 

workplace.  A real hard time.  And family members that I’ve known that that’s been the 

case for as well. 

 Looking at friendships — and at least beginning to start that and then we’ll finish 

some of this next time.  Thinking back in terms — and again, whether you think about it 

during middle childhood or at any point in time in your life, real quickly what are the — 

you know, we talk about — you know, this age group will talk about the importance of 

friends and from this point on friends become increasingly important in a person’s life.  

But why?  What’s the value of friendships?  Why do friendships tend to be so important 

to us?  Ironically enough, even when people move into adulthood and marry, and even 

if they have significant marital partners, still having other friendships still tends to be 

very important. 

 So what role do friends play?  Why are they so important?  Why are they 

important in your life?  What do they provide for you?  And I’m gonna make an 



CFD 155 Lecture 18 21 

 

assumption here that some of you, at least, have good friendships. 

 [Inaudible student response] 

There’s a certain value in the connectedness that comes with a really good friend, 

particularly one that you’ve had going back virtually your entire life, where you have that 

level of trust and that comfort and it’s where you can share with each other.  And there’s 

a lot of emotional support that comes from that experience.  As well as just — that it 

meets a very important basic human need and that’s to feel connected to others. 

 What else, other things that are important or valuable about friendships?  That’s 

probably one of the most important things.  Why else is having good friends in our lives 

important?  Any other reasons?  Fun and entertainment.  I mean, we kind of look at that 

and say, “Well, that doesn’t seem like — not quite as important as the sharing and the 

intimacy and those kinds of things.”  But it is.  I mean, friends are one of the places 

where — who we enjoy life with and that we unwind with, we have fun with. 

 And what we fail to realize sometimes is that’s really critical in our lives in terms 

of helping reduce stress down, ways that help us cope with the challenges and stresses 

of life, sometimes the demands of life.  Sometimes it’s our good friends that kind of help 

us through, you know, those periods and those moments.  Just a unique special 

release, you know, with that.  It is within friendships that we learn the social skills and 

how to interact with others, where we learn how to communicate, where we learn how to 

make decisions, where we learn how to solve conflicts when they arise.  And they will 

arise as early as this stage of life.  And we begin to learn how to do that.  They serve as 

the foundation for more intimate relationships that will take place later in our lives. 
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 A lot of times it’s our friends who we go to for guidance and support when we’re 

trying to figure out things in our life.  So friendships are really valuable and really 

important in every stage.  And they become even more important than even the 

preschool years at this stage.  In preschool we talked about friendships were really 

more playmates.  Here what we find is friendships become closer, they become more 

stable, and they become clearly more intimate.  Particularly in the context of what we 

think about in terms of intimacy. 

 So friendships become closer, more stable, with the two most important 

characteristics being intimacy and similarity.  Again, if you look at friendships at this 

stage and what tends to bring friends together are sharing things in common.  Common 

interests, common activities they enjoy doing together.  Similarity, I think, in terms of 

personality, temperament.  But the intimacy comes from — again, when we think of 

intimacy — the extent to which we feel close or connected to other kids.  Clearly, you 

know, at this age we begin to find, bottom line, who do I like being around?  Who do I 

enjoy spending time with?  Who do I feel close to?  Kids clearly begin to — and they did 

in preschool, but it’s based on things other than just shared interests and who I like to 

play with, but how that time is spent together.  Be it females and males, you know, am I 

able to talk to this person and how comfortable is that conversation.  And again, we find 

that there are some that are easier to spend time with, more enjoyable with, easier to 

talk to, personalities tend to jell better together, and they become the foundation for in 

friendship at this age that will even become more interpersonal, more intimate, when we 

move from this stage to the adolescent years. So again, friends become increasingly 
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important in the child’s life. 

 Females tend to have fewer but closer friendships than males.  We’re gonna talk 

about games in our next section and what we’re gonna find is that male play groups or 

male groups tend to be larger and in many cases they would identify most of those 

within the groups that they move in to be their friends but they’re probably somewhat 

based more on shared activities.  Again, a certain level of closeness, certain level of 

intimacy that gets built around those shared activities. 

 But females — again, there are shared activities, but a lot of the closeness is 

based on and comes from what?  And it is different, even at this age.  What is a lot of 

the intimacy or closeness based on?  It’s time spent together.  But when girls get 

together, how do they spend a lot of their time? Talking.  Sharing.  And sharing more 

about their lives, their feelings, their experiences, than males tend to do — generally.  

And again, there’s some wide variations there.  Males tend to be somewhat more 

focused again on the activities, and sharing that’s taking place tends to be more related 

to those activities than to talking as much about their life. 

 And don’t get me wrong.  Boys do — you know, at this age males do talk about 

aspects of their lives and things that are going on, but probably not as deep of a level as 

females tend to do.  They generally have several best friends.  That’s not uncommon at 

this stage.  But they tend to only play with only one or two at one time, or spend time 

together with one or two at one time.  And it would definitely probably be more 

characteristic of males in some ways. 

 My son has a number of — you know, several that he would put in his category 
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of best friends.  But rarely, you know — and he’ll have kids come spend the afternoon 

with him after school and he’ll have kids come with us down to the lake most weekends 

to spend the weekend with him, but it’s almost always one and never more than two.  

Now, that may be our rule, not his. 

 But why is that?  Why would kids at a given time tend to interact with fewer than 

the total number of friends they have?  And they’ll rotate around on a given day who 

they’re interacting with.  Why do they tend to spend time or play with only one or two, 

even though their network is gonna be larger than that?  Unless it’s something that’s 

organized.  And it’s probably a lot simpler than you think.  It’s a lot easier.  There’s a lot 

less conflict when there’s only one — me and my best friend at this moment, one of my 

best friends.  Once we get another one, two of us, three of us together, it’s more 

complicated to make decisions, work things out.  

 You know, one of the things my son has found when he’s been with a couple of 

his friends is what happens if two of my friends are together with me but they’re not 

necessarily equally as good of friends?  All of a sudden there’s tension that you feel like 

you’re constantly having to intervene into.  And so what tends to happen is there’s a 

fairly good-sized network of friends, but who I’m playing with and interacting with at a 

given time tends to be much smaller.  And I know for me as a parent, you know, I can 

handle one of his friends.  That’s pretty easy.  Two, somewhat.  But once you get more 

than two guys together in the house, you’ve gone from having fun — from a parent’s 

perspective — to chaos.  Exactly.  And so, like I said, one or two are manageable.  

More than that, not fun.  For them, maybe.  For me, no.  And you’ll find that even on 
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their own choosing will tend to do that. 

 We’ll look at next time some of the groups that kids tend to find themselves in, 

and then finally we’ll close at looking at differences between males and females in terms 

of games. 

  

 

  


